This article demonstrates how the training of peer writing tutors in a disciplinary setting can be informed by writing centre scholarship and framed by the "Statement on Writing Centres and Staffing" (Graves, 2016). More particularly, the article offers a set of theory---supported criteria for designing effective training programs for peer tutors working in discipline---specific writing centres.
For example, tutors should learn about the writing process and be able to apply that knowledge in their practices. This means that writing tutors, through their training, should: (a) understand writing as a process of investigation and discovery; (b) become aware of their own writing processes; and (c) gain insight into other writers' writing processes. Tutors should also be taught how to use nondirective tutoring strategies such as: building rapport, actively listening, asking open---ended questions, talking about the writing process, and addressing global writing concerns before sentence---level concerns.
In the next section, I discuss the relevant literature related to conducting effective writing conferences that I relied on in including various tutoring strategies in the tutor training criteria, and in developing the training components related to the tutor selection process and disciplinary knowledge.
information accurately and clearly (e.g., Olson, 1984; Arfken, 1982) ; and adeptness at establishing and maintaining rapport (e.g., North, 1982) .
More recently, researchers have identified three other tutor attributes that contribute to success in writing conferences. The first two additional attributes flow from Stonerock's (2005) examination of the relationship between tutor training and tutor practice: (1) tutors' willingness to reflect on, and learn from, their failures; and (2) tutors' ability to transfer what they learn in tutor training to writing conference practice. The third additional attribute comes from Sloan's (2007) study of the relationship between writing centre theory and practice. In his study, Sloan found that "a vital component of effective tutoring" is an "intangible 'social keenness'" that is neither explicitly taught nor learned in tutor training. Sloan defines "social keenness" as "the ability to 'read' a writer and respond in a nurturing, productive way" (p. 104).
Whether tutors possess any of these three attributes would likely not be evident until tutors have had some tutoring practice. Conducting interviews with prospective tutors and checking their references, however, would likely reveal most of the other personal attributes listed above. asking open---ended questions and actively listening to the answers; giving authentic and specific praise; talking about the writing process; listening to writers read their texts aloud; teaching self---editing techniques; addressing a limited number of issues; focusing on patterns of error when addressing sentence---level concerns; providing a reader's perspective on a writer's work; and being flexible and reflective.
The literature suggests that certain of these strategies may not be effective with multilingual writers, however. For example, lack of fluency in English may make reading aloud particularly uncomfortable or difficult; questioning of any kind can be fruitless when a writer has a limited understanding of syntactical or grammatical conventions; certain multilingual writers may mistake problems of idea development or logic for grammar issues; and some multilingual writers may not be able to distinguish between sentence---level and global concerns (Blau & Hall, 2012) . In such cases, one or more of the following four tutoring strategies may be effective: (1) offering to read various sections of the writer's document aloud; (2) being directive and to the point when explaining sentence---level concerns related to mechanics, idioms, or grammar; (3) going through part of the writer's document line by line and discussing as many problems with clarity and sentence construction as possible; and (4) interweaving discussions of both global and sentence---level concerns, focusing on sentence---level errors that affect the document's overall clarity and meaning.
Most writing centre scholars agree that knowing when and how to use each tutoring strategy is essential to effective tutoring. For example, in her comprehensive empirical study about the ways disciplinary expertise are more likely to appropriate writers' work and dominate their writing conferences (e.g., Hubbuch, 1988) , others believe that a tutor's knowledge of writing in the discipline is fundamental to writing conference success (e.g., Dinitz & Harrington, 2014; McAndrew & Reigstad, 2001 ). McAndrew and Reigstad (2001) , for example, believe that tutors' disciplinary knowledge can be particularly helpful because it enables tutors to read writers' work like their target audience -"experts in the discipline" (p. 73). And Dinitz and Harrington found a "strong connection" (2014, p. 73) between a tutor's knowledge of writing in the discipline and overall conference success.
Because very few writing centre scholars have explored the role of disciplinary knowledge in writing conference success, I relied heavily on Dinitz and Harrington's (2014) study in developing the disciplinary knowledge element of the tutor training criteria and in including most of the directive tutoring strategies.
In their small---scale study examining the role of tutors' disciplinary expertise in conferences with history and political science students, Dinitz and Harrington -and three faculty members from each discipline -analyzed a sample of students' papers and conference transcripts. Faculty members' analyses focused on the effectiveness of the conferences and the role played by the tutors' knowledge of writing in the discipline.
From their overall evaluation of the study data, Dinitz and Harrington found that tutors' disciplinary expertise played a pivotal role in writing conference success. More particularly, Dinitz and Harrington discovered that tutors' disciplinary expertise led to more productive and focused conferences because it enabled tutors to consistently:
• negotiate and follow an agenda focused on global writing concerns rather than sentence---level concerns;
• assess writers' work accurately;
• ask questions that help writers identify and address key issues;
• evaluate and challenge writers' ideas, perspectives, and opinions;
• provide important knowledge and guidance about disciplinary writing conventions necessary for writers to move forward with their writing;
• push writers to higher levels of thinking and writing ability; and • good listening skills;
• patience;
• adaptability;
• adeptness at establishing and maintaining rapport;
• receptivity to new learning; and
• true concern for helping writers.
⇒ Writing Tutors' Personal Attributes

Training Format
Tutors receive training that is:
• customized to the particular writing centre;
• balanced between theory and practice;
• based on more than a training manual; and • build rapport;
• actively listen;
• ask open---ended questions;
• give specific and authentic praise;
• talk about the writing process;
• teach self---editing techniques; • offer a reader's response to a writer's work;
• negotiate conference agendas that meet writers' expectations;
• structure conferences around global writing concerns rather than sentence---level concerns;
• focus on patterns of error when addressing sentence---level concerns;
• address a limited number of issues;
• provide important information and guidance about disciplinary writing conventions necessary for writers to move forward with their writing;
• push writers to higher levels of thinking and writing ability; and 
Student Texts
Tutors demonstrate the ability to follow best practices for providing written commentary, such as:
• starting with the positive;
• drawing on specific examples from writers' own texts;
• identifying a problem and suggesting a solution, and offering a rationale for the solution; • prioritizing global writing concerns over sentence---level concerns;
• pointing out one or two patterns of sentence---level errors; and
• providing marginal and end comments, and explaining the relationship between the two types of comments.
